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        I n t er n at ion a l  GCSE Bu sin ess St u d ies ( 4 BS0 )  Ju n e 2 0 1 3  
 

Gen er a l  Com m en t s 

 

I t  was evident  that  m any students had gained a great  deal of business 

knowledge from  studying the course and this was evident  in the answers 

given.  Unfortunately this knowledge was not  always followed up by ( i)  

applying the knowledge gained to the quest ions asked and then this ( ii)  

rest r icted the students’ access to the full m ark range.  

 

As m ent ioned in previous reports there are st ill a num ber of students who 

answer the quest ions from  a generic point  of view and do not  apply their  

answers to the context .  Students will therefore, be unable to access the full 

range of m arks available for quest ions.  This year’s m ark schem e included 

the Assessm ent  Object ives to help prepare students for future 

exam inat ions. All four of the Assessm ent  Object ives are covered throughout  

the paper and the percentage breakdown of each AO can be seen on page 8 

of the Teacher’s Guide.  On page 14 are exam ples of the com m and words 

used that  indicate the AO’s being tested.  I n a quest ion where m ore than 

one AO is being tested the com m and word will always refer to the highest  

AO. 

  

I t  is also worth reiterat ing yet  again, that  the exam inat ion paper is m arked 

using the online ‘ePEN’ system .  Therefore students m ust  indicate if they 

have cont inued their  answer som ewhere else on the paper, m any students 

heeded the advice given last  year, although there are st ill a num ber who did 

not . 

 

 



 

Com m en t s on  in d iv id u a l  q u est ion s  

 

Sect ion A 

 
Quest ion 1 

 

The m ult iple choice quest ions are answered quite well by the m ajor ity of the 

students. 

 

 However there appeared to be som e confusion with 1 a ( ii) ,  where a 

num ber of students thought  that  t raining provided by a college is ‘on- the-

job’ m ethod and not  ‘off- the- job’.  

 

I n part  1 b – m ost  students were able to m atch the term s against  the 

definit ions given. 

 

I n part  1 c -  a num ber of students seem ed to think m arket  segm entat ion 

related to Azeem ’s em ployees, part icular ly when recruit ing them , rather 

than custom ers.  Many just  m ade generalised statem ents and often 

repeated the sam e point  in each segm ent , which would not  gain addit ional 

m arks. 

 

I n part  1 c ( i)  students m ade basic com m ents such as ‘different  ages 

require different  hair  styles’;  and som e then just ified this m ore by 

explaining that  older people m ay want  perm s while the younger people 

would require fashionable, t rendy cuts.  Som e students referred to the 

hairdressers as a beauty salon where other services would be required e.g. 

to nail polish, waxing etc.  Acceptable com m ents;  teenagers prefer m odern 

and up to date hairstyles, where older people prefer a style they have had 

for m any years and are reluctant  to change. 

 

I n 1 c ( ii)   m ost  students found it  m ore difficult  to specify the differences 

between m en and wom en, with m ost  saying that  m en and wom en would 

like to use different  products designed for different  genders.  This answer 

was not  then expanded upon to gain the full m arks.  Exam ples that  could 

have been m ent ioned are;  m en prefer to spend lit t le t im e at  the 

hairdressers and often have hair  cut  short , whereas wom en like to spend 

m ore t im e, having m any different  types of t reatm ent  such as colouring 

and/ or st raightening. 

 

I n 1 c ( iii)  this third part  of the quest ion was not  answered as well as c ( i)  

and ( ii) .   A num ber of students com m ented here about  ‘r icher people 

want ing m ore luxur ious hairstyles that  cost  m ore’;  but  in general this 

sect ion was the weakest  of the three.  Possible answers could have 

included;  those with a m ore affluent  lifestyle would expect  m ore luxurious 

prem ises, with m any added ext ras, whereas people with low incom e would 

want  a basic salon where they are only paying for the hair  cut  and not  the 

surroundings. 

 

I n part  1 d ( i)  and ( ii)  was well answered by m ost  students understanding 

what  the term  ‘partnership’ m eant  and the im plicat ions of a ‘deed of 

partnership’. 



 

Quest ion 2 

 

I n part  2 a asked what  is m eant  by ‘m arket ing’ a num ber of students gave 

detailed answers on what  a ‘m arket ’ is, which is very different .   A m arket  is 

where buyers and sellers com e together to exchange products for m oney, 

whereas as m arket ing is ident ifying the needs and wants of custom ers. 

 

I n part  2 b The ident ificat ion of the four elem ents of the m arket ing m ix was 

well answered by a large percentage of the students. 

 

I n part  2 c ( i)  students were able to gain one of the two m arks available for 

why Azeem  would set  the object ive of ‘survival’,  however the second m ark 

was not  gained by m any students.  I f they had developed why Azeem  had 

set  this object ive, such as m ost  businesses do not  survive during the first  

few years, this would have gained the second m ark.  Many students gave 

generic answers as to why object ives are set  rather than concent rat ing on 

survival.   An exam ple of where students did not  read the quest ion and 

therefore, did not  answer it  as required. 

 

I n part  2 c ( ii)  a num ber of students gained full m ark on this quest ion, 

however som e students sim ply put  the word ‘profit ’.   Profit  on its own is not  

considered an object ive, they needed to develop this by sim ply adding ‘to 

increase profit s’ or ‘to m axim ise profits’.  

 

I n part  2 d approxim ately half of the students gained full m arks on this 

quest ion by being able to ident ify the four stages of the product  life cycle. 

 

I n part  2 e students realised that  the two prem ises were different  but  then 

only gave one reason for their  choice, explained twice.  Also som e students 

gave reasons for prem ise 1 and the second reason just ified for prem ise 2.  

I t  is worthy of note that  this type of quest ion m ay appear each year and 

students should be prepared for it .  

 

Quest ion 3 

 

I n part  3 a ( i)  Near ly 70 per cent  of the students were able to work the 

calculat ion out  and gain the m ark available, showing an understanding of 

the Profit  and Loss Account . 

 

I n part  3 a ( ii)  proved m ore challenging for som e students with just  under 

half gaining full m arks.   Students had to give two exam ples of expenses 

that  would have been incurred when advert ising for the business, the m ost  

popular answers tended to be pr int ing leaflets and dist r ibut ing them . 

 

I n part  3 b students were able to give basic com m ents about  not  having 

enough data and needing m ore than one year to com pare, however they did 

not  com m ent  on why it  was im portant .  Those who understood financial 

aspects of business often scored full m arks. 

 

 

 



 

I n part  3 c a num ber of students gave a very detailed account  of what  a 

cash flow forecast  was and how it  was produced, together with what  it  

m eans when there is a negat ive am ount  or a posit ive am ount , but  then 

failed to develop the answer in relat ion to Designer Cuts.  Those students 

who understood the concept  of cash flow forecast ing scored highly, often 

linking it  to the ident ificat ion of possible liquidity problem s and the need to 

arrange finance in advance. 

 

I n part  3 d again students tended to give very detailed and a correct  

explanat ion of what  a bank loan was and what  an overdraft  was without  

‘assessing’ why the bank loan would be a bet ter choice and therefore no 

evaluat ive com m ents.  Of those that  did evaluate, a large num ber of 

students were able to com m ent  on the fact  that  the bank loan was likely to 

be at  a lower rate of interest  than the overdraft  and therefore be m ore 

beneficial to the business because this would reduce their  costs.  Also 

referr ing to how a bank loan will help the business plan for the future as the 

paym ent  is consistent  throughout  the term . 

 

I n part  3 e a num ber of students failed to answer how the act  ‘affects’ the 

way Designer Cuts recruits.  Also m any students just  repeated the stem  of 

the quest ion and stated that  it  was illegal and they would have to re-write 

the advert isem ent .  Som e students gave a detailed descript ion of all the 

acts that  applied to the advert isem ent  and why they were illegal, which did 

not  gain them  any m arks.  A num ber of students were able to com m ent  

that  Designer Cuts m ay be forced to change the advert isem ent  to ensure 

that  both m ales and fem ales were able to apply but  relat ively few m ade the 

link with what  could happen if Designer Cuts did publish the advert  e.g. 

Designer Cuts could be taken to court  or their  reputat ion could be affected.  

 

Sect ion B 

 

Quest ion 4 

 

I n part  4 a ( i)  There was som e confusion about  what  is included in a Person 

Specificat ion and what  is included in a Job Descript ion.  Also a num ber of 

students thought  that  the Person Specificat ion would be writ ten by the 

applicant , giving a list  of the skills, experience and knowledge which would 

help Designer Cuts in their  choice of candidate.  However there were a 

num ber of students that  gave a very clear and detailed answer as to the 

im portance of having a good Person Specificat ion in the recruitm ent  

process. 

 

I n part  4 a ( ii)  I n this part  of the quest ion a num ber of students gave 

detailed inform at ion about  what  else would be included in the Job 

Descript ion and their  purpose.  This is yet  another exam ple of where 

students did not  answer the quest ion asked. 

 

 

 

 

 



 

I n part  4 b although there were som e very good answers seen to this 

quest ion, m any students did not  different iate between telephone and em ail 

and just  produced a generic response.  Other students gave lengthy detail 

about  the negat ive aspects of each of the m ethods used and how they could 

cause problem s and issues, clearly m isinterpret ing what  the quest ion asked 

for.  A num ber of students m ade reference to suppliers abroad and ordering 

raw m aterials, often forget t ing the context  for the paper – a sm all local 

hairdresser. 

 

I n part  4 c Som e excellent  answers seen, but  unfortunately a large num ber 

of students explained how a break-even graph is const ructed, how it  works 

and when it  is used, m issing the point  of the quest ion, of how it  could be 

used to inform  Azeem ’s decision m aking process.  Students who did perform  

well tended to do bet ter on the just ificat ion of not  using a break-even 

‘graph’ but  often this was om it ted com pletely, rest r ict ing the m arks 

available to 3. 

 

Quest ion 5 

 

I n part  5 a ( i)  A quest ion that  the ePEN stat ist ics show was well answered 

by students. 

 

I n part  5 a ( ii)  in general was not  answered well.   Students gave a very 

detailed descript ion of Maslow’s Hierarchy and how each level is needed 

before they can m ove on to the next  level.  Therefore there was often lit t le 

or no reference especially to social needs and lit t le evaluat ion of how those 

m ight  be affected.  Com m ents were m ade that  ‘they m oved down a level’ 

realising that  if one need is not  m et  then the em ployee reverts to a lower 

level.  Often being m ade redundant , out  of work and having no m oney were 

other com m ents m ade. 

 

I n part  5 b the quest ion specifically  asked why would the use of leaflets 

would be the m ost  appropriate m ethod for advert ising Designer Cuts. 

Students tended to give a lot  of theoret ical or generic points.  Again the 

quest ion was not  always read very carefully, with som e students reading 

the stem  of the quest ion and taking the “decided not  to use”  part  of the 

rubric and explaining why he did not  use leaflets.    Many did gain m arks by 

stat ing that  they were inform at ive/ persuasive but  there was lit t le 

applicat ion other than they were cheap to produce and can target  the local 

area. 

 

I n part  5 c as in past  papers students were asked to consider two opt ions 

and just ify why they have selected one and rejected the other.  Only a few 

good answers were seen in a quest ion that  should have given students the 

opportunity to shine and develop their  answers.  Many students wasted 

t im e describing prim ary and secondary research and how each m ethod is 

collected and used, together with the various m ethods of collect ion.  

Com parat ively few went  on to access the rem aining m arks by developing 

their  answers in context  through analysis and evaluat ion of which research 

m ethod would be m ost  useful for Designer Cuts.  

 



 

There are st ill a num ber of students that  are writ ing in bullet  form at , this, 

does not  allow them  to gain the analysis and evaluat ion m arks available.  

Som e students were able to com m ent  on the m ethod chosen and just ify 

their  reasons whilst  reject ing the other in detail.   I t  is worth point ing out  to 

students that  this quest ion does carry the m ost  m arks and they should 

allow sufficient  t im e to answer the quest ion.  A num ber of students only 

com pleted a few lines and therefore did not  gain m any m arks. 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Gr ad e Bou n d ar ies 

 

Grade boundaries for this, and all other papers, can be found on the website on 

this link:  

ht tp: / / www.edexcel.com / iwant to/ Pages/ grade-boundaries.aspx 
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